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MULTI-FACETED CHARACTER OF “METHOD” CONCEPT IN THE CONTEXT
OF FOREIGN LANGUAGE ACQUISITION

Abstract. This article presents new insights into the conceptual interpretation of the term “method” in its application
to the process of foreign language acquisition. The gap in this concept’s field-specific content has been revealed based on the
comprehensive analysis of the “method” term understanding and utilization in language-related research fields. The authors
analyze the linguistic, pedagogical, methodological, and socio-cultural aspects of “method” in their general abstract
understanding and describe their content and the specific contribution of each aspect of communication in a foreign language
classroom. The article presents the principles for implementing the above aspects, with special attention paid to the principle
of truth, as a necessary condition of foreign language acquisition process leading to real learning. Also, from the previously
established connection in linguistics between language and thinking, the authors derived the concept of a subject’s attachment
to their native language, resulting in the need to observe and preserve the connection between the mother tongue and the
foreign language being studied through educational activities related to translation. Therefore, the article provides an account
of the four conceptual aspects of the term “method” used in research, focusing on how language is acquired, learned, and
taught, as well as their general characteristics and implications. Describing these aspects’ semantic content in the context of
foreign language acquisition, as well as the proposed principles of their realization, allows a deeper understanding of the
“method” term’s field-specific meaning.
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HET TIVIIH MEHI'EPY KOHTEKCIHAEI'T «91C» ¥I'BIMbI MA3MYHbBIHBIH
HOJMACIIEKTIIITT

Amnnarmna. et Tingepin MeHrepyne «oMic» KOHIICNTICIH KaObUIIayFa jkaHa Ke3KapacThl KAIBINTACTHIPY MaKaJIaHbIH
MakcaThl OOJBIN TaObUIaNbL. TiAre KaTBICTBI 3EPTTEYJCPIC «OIIC» TEPMUHIH TYCIHY *KOHE KOJNIAHYABI KEHICHII Talaay
HETi3iHAe OChl KOHIENTIHIH CalaJblK Ma3MyHBIH CHUIATTaylarbl KEMIIUIIKTEp aHBIKTaJAbl. ABTOpJap S;ICTIH
JIMHTBUCTHKAJIBIK, TEIATOTHKANIBIK, OMICTCMETIK JKOHE OJICYMETTIK-MOJCHH AaCIEKTUICPIH JKaJMbUIaHFaH-a0CTPaKTLII
TYPFBIIaH TaJJaI, COHBIMEH KaTap OJIapJblH Ma3MYHBI MCH Op AacCHCKTiHIH IIeT Tl ca0aKTapblHAaFbl KOMMYHHKAIUS
YZIepiciHe KOCKaH yJIeciH amapl. Makanaaa aHbIKTaIFaH aCTIeKTIIepi iCKe achIpy MPHUHIIATITEP] YCHIHBIIFAaH, COHBIMEH KaTap
IIEeT TUTIH MIBIHAHBI OKBITYFa BIKIAJ €TETiH JKOHE OHBI MEHIepy YACPIiCiHIH KaKeTTi mapThl peTiHAe aKWKAT MPUHITUIIIHE
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epekire Hazap ayaapeutrad. COHbIMEH Katap TiT OiimMiHAe OyphIHHAH KAJTBINTACKAH TUJT MEH OIJIay apachIHIaFbl OalIaHbICTaH
aBTOpJap «CyOBEKTIHIH 63 aHa TiJiHE XKAKBIHIBIFBI» JeTeH YFBIMIBI OMJIAIl TANThI, OYJI ayaapMara OaiIaHbICThI TAHBIMIBIK iC-
OpeKeTTep apKbUIBl aHa Tili MCH OKBITBUIATBIH IICT TiJli apachIHAAFbl OAalaHBICTHI YCTaHY JKOHE CaKTay KaXKCeTTUIIriH
Tyneipael. OchUiaiiina, Makaiaaa TUTIH Kajdail YHPeHETIHIHE, 3epTTEICTIHIHE )KOHE OKBIThUIATHIHBIHA YKOHE OJIAPIBIH JKAIIITBI
cumnartamaiapbl MCH MarbIHAJApbIHA Ha3ap ayJapa OTBIPHII, 3€PTTEYAC KOJAAHBIIATHIH «9MIiC» TCPMHHIHIH Ma3MYHBIHBIH
TOPT KOHIICNITYaJIbIK acmekTici cumartanrad. lller TimiH MeHrepy KOHTEKCIHJIETI OCBI ACHEKTUICPIiH CEMaHTHUKAIBIK
Ma3MYHBIH, COHNIal-aK oJiapibl JKY3€re achlpy MPUHIUNTEPIH YCHIHY «9iC» TCPMHUHIHIH CaalibIK MaFbIHACBIH TEPEHIPEK
TyciHyre MyMKIHJIK Oepei.
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INOJIMACHIHEKTHOCTbB COAEPKAHUA TIOHATHUA «METO/I»
B KOHTEKCTE OBJIAJEHUA HHOCTPAHHBIM A3bIKOM

AHHoTanus. Llenpio cTaThu SABNISETCS TPEACTaBIEHHE HOBOTO B3IVIJa HAa MOHHMAaHHE KOHIENTAa «METOI» B €ro
IIPUMEHEHNH K OBJIAICHUIO HHOCTPAHHBIM A36IKOM. Ha 0OCHOBE KOMIUIEKCHOTO aHaIM3a IOHUMAHUSA U YIIOTpeOIeHUs TepMUHA
«METOJ» B UCCIICZIOBAHHSX, CBSI3aHHBIX C S3bIKOM, BBISBJICH NMPOOEI B ONMCAHUN OTPACIIEBOIO COJEPKAHUSA ITOTO KOHIIENTA.
ABTOpBI AHATM3UPYIOT JIMHTBUCTHUECKUH, IEJAarorMyecKuid, METOAMYECKHH M COLMOKYJIbTYpPHBIH acleKThl MeToAa B
00001IeHHO-a0CTPAKTHOM €r0 NMOHUMAaHHH, a TAaKXK€ PacKphIBAIOT MX COJIEp)KAaHHE M CIeHM(UUSCKUH BKJIAZ KaKAOTO U3
aCIIeKTOB B KOMMYHHUKAIIHIO, IPOTEKAIONIYI0 Ha YPOKE HHOCTPAHHOTO SI3bIKa. B cTaThe nmpecTaBIeHs! NPUHINIBI PealIn3ani
BBIBJICHHBIX ACIIEKTOB, a TAKXKE Y/EIEHO OTAEIbHOE BHUMAaHHE NMPUHIMIY HUCTUHHOCTH, KaK HEOOXOIMMOMY YCIIOBHIO
mporecca OBJIAJICHUS WHOCTPAHHBIM SI3BIKOM, CIOCOOCTBYIOIEMY peasibHOMYy oOydenuro. Kpome Toro, u3 panee
YCTQHOBJICHHOW B JIMHI'BHCTHKE CBSI3M MEKAY S3IKOM M MBIIUICHHEM aBTOPHI BBIBEJIN KOHIIETIIUIO IIPUBSI3aHHOCTH CYyOBEKTa
K CBOEMY POAHOMY S3bIKYy, YTO NPHBEIO K HEOOXOIMMOCTH COOMIONATh M COXPAHATH CBSI3b MEXKIY POIHBIM SI3BIKOM H
M3y4aeMbIM HHOCTPAHHBIM S3bIKOM ITOCPEACTBOM YUeOHOH e TeIbHOCTH, CBA3aHHOMN ¢ IepeBoJioM. Takum 06pa3oMm, B CTaThe
JTAeTCs OTMCaHME YEeThIPEX KOHIENTYaJIbHBIX aCIIEKTOB COAEP)KaHMUS TEPMHUHA «METOJ», UCIOIb3yEMBIX B HCCIICAOBAHMSX, C
YIOPOM Ha TO, KaK SI3BIK YCBAaMBACTCS, N3YJaeTCs U MIPETIOIAaeTCsA, a TAKKE UX O0IINe XapaKTepUCTHKY U 3HaueHHnA. Onncanne
CMBICIIOBOTO COEPIKAHMS 3THX aCTIEKTOB B KOHTEKCTE OBJIAJICHNS HHOCTPAHHBIM S3BIKOM, a TAaK)Ke MpelaracMbIX IPHHIIAIIOB
UX peayu3anuy Mo3BOJISIET TIy0Ke NOHITH OTpacieBOe 3HAUEHHE TEPMUHA «METOJ».
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KOHTEKCTE OBJIAJICHUS] HHOCTPAHHBIM si3bIKoM. Tiltanym, 2025. Ne2 (98). C. 102-110. (ua anrn. s3.)
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Introduction

The term “method” is generally defined as “a procedure or process for attaining an object: such as
a systematic procedure, technique, or mode of inquiry employed by or proper to a particular discipline or
art” (Merriam-Webster, 2025). In this general meaning, the term “method” is used in various scientific
research as the basis for classifications to be applied to a certain specific field of analysis. For instance,
the psycholinguistic analysis of thinking aloud strategies involves using a “multi-level C-Test” method
(Babaii, 2021: 5).

According to the Corpus of Contemporary American English data, the word “method” is mainly
used in the academic literature in the “methodology” thematic field with its dominant collocations with
such linguistic units as “research, study, use, teach, develop, scientific, traditional, effective, and others,”
as presented in Figure 1 (Davies, 2008). These statistical data highlight the essential aspects of the
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conceptual meaning of the “method” term related to foreign language teaching, learning, and acquisition,
which the article deals with.

Figure 1 — Data from the Corpus of contemporary American English
(retrieved from https://www.english-corpora.org/coca/ on the 12th of June, 2025)
CypeT 1- 3aMaHayH AMCPUKAH/BIK arblUIIIBIH KOPITYCBhIHAH aJIbIHTaH JCPCKTEP
(2025 xputaeiH 12 Mayceimbiaga https://www.english-corpora.org/coca/ caliThIHaH aJIBIHFaH)
PI/ICYHOK 1- I[aHHBIe u3 Kopnyca COBPEMCHHOI'O aMCPUKAHCKOI'O aHTJINHACKOTO A3bIKa
(mostyuensl ¢ https://www.english-corpora.org/coca/ 12 utons 2025 r.)

Syrymabetova L.S. et al. describe the set of methods categorized into three main methodological
approaches for effectively implementing Kazakhstan’s model of trilingual education, presenting the
results of the various types of methods applied in language education (Syrymbetova , 2017:455).

The research conducted in language-related fields of study implies several major categorical types
of methods. According to Snejana Obeyd (Obeyd, 2021: 54) different methods developed to collect and
analyze data result in three research paradigms: qualitative, quantitative, and “mixed methods research.”
Ramli Ramli and Kusmaryani Woro in their book summarize the research methods in the English
language teaching and conclude on the quantitative and qualitative methods applied in analyzing foreign
language acquisition efficiency (Ramli, 2024: 10).

Therefore, the term “method” is used in research as the basis for the classification of structured
ways to further analyze specific objects. Nevertheless, the conceptual meaning of the term itself in its
specific relation to language-related sciences has not been considered.

Materials and methods

This study is based on a comprehensive analysis of theoretical and methodological sources related
to the concept of “method” in language-related fields of scientific analysis. The research materials include
scholarly works in linguistics, psycholinguistics, semantics, cognitive linguistics, linguodidactics, and
methodology. The selection of materials was guided by their relevance to the multi-aspectual nature of
the concept of “method” in language education.

This research uses a complex approach involving several theoretical methods. This implies
examining a number of “method” interpretations and conducting a comparative analysis aimed at
identifying similarities and differences in the selected definitions. The data obtained from the Corpus of
Contemporary American English and the Google Ngram Viewer served to statistically study the linguistic
features and conceptual characteristics of the analyzed term. Additionally, classification and
systematization techniques structure the four key aspects of the concept.

As a result, the study identifies four distinct aspects of the “method” concept in a foreign language
acquisition, which are analyzed in detail in the following sections.

Literature review

The theoretical basis for teaching foreign languages is made up of interconnected data from such
sciences as foreign language teaching methods, linguistics, pedagogy, didactics, psychology, and
psycholinguistics — “... linguistics and foreign language teaching methods are closely related, since any
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model of teaching foreign languages, according to Yu.N. Karaulov, is based on the “image of language”
that exists in linguistics in each specific period of time” (Cherkasova, 2011). O.1. Trubitsina notes that
the methodology of teaching foreign languages is considered an independent science since it has the
characteristics inherent in any science: subject, object, scientific theoretical foundations, experimental
data, and its own categorical apparatus (Trubitsyna, 2021: 80). The methodology can be considered a
science about implementing this or that activity, ensuring positive results.

In its relation to teaching language D. Nunan. defines method as a “single set of procedures which
teachers are to follow in the classroom” observing that “Methods are usually based on a set of beliefs
about the nature of language and learning” (Nunan, 2003).

In their Dictionary of Language Teaching and Applied Linguistics (2002), Richards and Schmidt
claim that “different methods of language teaching... result from different views of: a. the nature of
language; b. the nature of second language learning; c. goals and objectives in teaching; d. the type of
syllabus to use; e. the role of teachers, learners, instructional materials; f. the activities, techniques and
procedures to use” (Richards, 2002: 330) which obviously highlight the multi-sided nature of the
“method” concept.

Back in 1994 identifying the 'postmethod condition' B. Kumaravadivelu wrote about “the
widespread dissatisfaction with the conventional concept of method” (Kumaravadivelu, 1994: 43). Scott
Thornbury claims that “rather than subscribe to a single set of procedures... teachers adapt their approach
in accordance with local, contextual factors, while at the same time being guided by a number of
macrostrategies” (Thornbury, 2025). The latter also implies the multi-level structure of the “method”
concept.

The generalized abstract content of a particular method applied in teaching foreign languages seems
heterogeneous in its composition and represented by pedagogical, methodological, linguistic, and
sociocultural components that form a coherent structure. At the same time, the content of the method can
be understood as a projection of the content of the discipline onto the method used, that is, what is
presented explicitly and expressed, for example, in the verbal formulation of the task and the key words
of the communication taking place in the classroom; and is also implied and consists in the expected
background knowledge of the communicants and the results of their pedagogical or educational activities.
Of course, methods do not exist and are not applied by themselves. The personality of the teacher and the
personalities of the students are woven into the integral content of the educational process. Applying this
or that method, they simultaneously reveal its content, which in its form is presented by the instructions
for the task, the body of the task itself, and the expected result in a specific form of completion.

Results and discussions

Linguistic aspect of the method’s content

In the context of teaching a foreign language, a task can be formulated in a foreign language or the
language of instruction. Thus, when the teacher presents the instructions and task body to the students, its
linguistic content is actualized. The denotative and significative meanings of words, which A.A. Potebnya
called the word immediate and further meanings, referring students to the language system of the target
language. “The immediate meaning of a word corresponds to that part of its content, which he called
linguistic content, in other words, the information that all native speakers of the same language associate
with this word because knowledge of this connection between the form and content of the word is part of
knowledge of the language; the further meaning of a word corresponds to that part of its content, which
A.A. Potebnya called extralinguistic content” (Kobozyeva, 2004: 63).

The language system of the foreign language is quite firmly connected in the speaker’s mind with
the first language system, which in turn is firmly connected with thinking. Linguistic thinking determines
the ability of the first language to function in the depths of the learners’ mind, no matter what language
is used for communication. Such attachment to the first language is relatively stable at different levels of
the foreign language acquisition — from beginner to advanced, but at the same time, has a different degree
of intensity. The initial level of language acquisition assumes a greater connection between the first and
the studied language, and the subsequent ones - a lesser one. At the same time, the connection with the
first language is less realized by the learners themselves at the initial stage of learning than at the
subsequent ones. Practicing teachers can observe the ease with which primary school students master the
elements of another language system, which is explained by the more remarkable ability of primary school
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students to remember, the flexibility of their linguistic consciousness, and the openness of the students to
learning new language material. Supporting this idea, though, concerning teaching the phonetic structure
of a language, E. Underhill speaks of liberation from the mother tongue grip necessity (Underhill, 2004).

A.R. Luria discusses the connection between language and thinking in the process of a new
language acquisition: “as a result of social history, language has become a decisive tool of human
cognition, thanks to which man was able to go beyond sensory experience, identify features, formulate
known generalizations or categories. We can state that if a person did not have work and language, he
would not have abstract “categorical” thinking” (Luriya, 2020: 25). Paraphrasing A.R. Luria, linguistic
speech creation, the generation of speech in language, is one of the main ways of thinking.

Since the method can be represented as a complete thought formulated in words in an individual’s
mind, the abstract linguistic content of a single method (content from the language systems: the studied
foreign language and the native language) can be represented by the following components: systematicity
and hierarchy; naturality and connection with thinking; symbolism, stability, polysemy, and mobility;
concept-categorization and associativity. Bearing in mind the connection between language and thinking
according to A.R. Luria, it can be stated that the study of a foreign language as a different, non-native
system and the comprehension of the elements of this system also determine the development of thinking
and a deeper simultaneous comprehension of the elements of the native language system of a learner
through such components of abstract linguistic content as the connection with thinking, concept-
categorization, and associativity.

Pedagogical aspect of the method’s content

The pedagogical content inherent in the method during its practical implementation is represented
by the general positive attitude of communicants to the pedagogical (from the teacher’s point of view)
and educational (from the student’s point of view) activities they carry out, a sufficient level of
development of behavior skills by a given situation; sufficiently developed communication skills and the
presence of selfless cognitive motivation. According to O.l. Trubitsyna, the pedagogical framework of
the method’s content is represented by such didactic principles as: “purposefulness; scientific nature;
developmental and educational nature of training; systematicity and consistency; consciousness;
personally oriented focus of training; clarity; activity; accessibility and feasibility; durability”
(Trubitsyna, 2021: 89).

Another important principle of successful implementation of pedagogical and educational activities
should be considered truthfulness or otherwise sincerity as integral personal characteristics of the subjects
of pedagogical interaction. In the activities of the teacher, this principle is most noticeably manifested in
a fair assessment of students' achievements and realistic goal-setting when planning educational activities.
In the student's activities, this principle is manifested in compliance with academic honesty and ethics in
the performance of educational tasks and interaction with all participants in the pedagogical process. In
our opinion, developing information and communication systems and Internet access technologies and
the need to comply with ethics when working with them bring adherence to the principle of truth to a
particular significance level. J. Scrivener, in his work “Learning Teaching” (Scrivener, 2005), writes
about the need to achieve real teaching and real learning when implementing this or that method, the
successful implementation of which is possible subject to the above pedagogical principles, including the
principle of truth.

Methodological aspect of the method’s content

The direct methodological content of a particular method consists of a set of sequential educational
actions of the teacher, and students applied to a given educational material at a specific time. The teacher's
educational actions are carried out in the appropriate order, from the standpoint of didactic and
methodological principles, and determine the students' reciprocal progressive actions in mastering new
knowledge. There are a number of methodological principles that suggest specific descriptions of teaching
a foreign language in more detail. “Among them are the principle of the communicative orientation of
teaching; the principles of functionality and situationality; the principle of taking into account the
peculiarities of the student's native language; the principle of a differentiated approach to teaching a
foreign language; the principle of the dominant role of conventional speech and speech exercises in the
learning process; the principle of the complex organization of language material; the principle of oral
advancement; the principle of taking into account the mutual influence of the main types of speech
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activity” (Trubitsyna, 2021: 92-93).

In addition to the methodological principles given here, J. Scrivener, when implementing a
particular method, recommends that teachers adhere to the inequality teaching # learning (T # L), which
means that teaching, as a teacher’s activity, does not necessarily lead to the acquisition of new knowledge
by students, since: “Teaching anything and anywhere requires energy and attention from the student.
Someone cannot learn anything instead of someone else. The personal efforts of the student achieve a
positive result, and no one else can put understanding or knowledge into the student's head except himself”
(Scrivener, 2005:17). The place of the “method” concept in the teaching # learning inequality appears to
be taking the mediator position. Judging by the word frequency analysis of the Ngram Viewer online tool,
the interconnection and joint frequency location in the graph presented in Figure 2 is explicit (Google,
n.d.). The graph also presents the prioritization of learning over teaching, which signifies the crucial
importance of active involvement in the process of learning and new skills acquisition, which is also
discussed in the “Pedagogical aspect of the method’s content” section of this article.

v @AW x | @ WEL x | @ Thesh X | @ rpodu % | [B METHC % | B English X | @ Concer X | W Englst X | @ Meger X G Googl X o+ x

4=2022&corpus=eniusmoothi.. fr £} | @) | Aocrynocnosnsume Cheome §

Google Books Ngram Viewer

Q_ learning.teaching,method X @

Figure 2 — Data from the Google Ngram Viewer (retrieved from
https://books.google.com/ngrams/graph?content=learning%2Cteaching%2Cmethod&year_start=1800&
year_end=2022&corpus=en&smoothing=3 on the 12th of June, 2025)

Cyper 2 — Google Ngram Viewer aepekrepi (2025 xpuiabH 12 MaychIMbIHAA
https://books.google.com/ngrams/graph?content=learning%2Cteaching%2Cmethod&year_start=1800&
year_end=2022&corpus=en&smoothing=3 caiiTbiHaH aJIbIHFaH)

Pucynox 2 — Jlanasie u3 Google Ngram Viewer (1ojiy4eHsl ¢
https://books.google.com/ngrams/graph?content=learning%?2Cteaching%2Cmethod&year_start=1800&
year _end=2022&corpus=en&smoothing=3 12 urons 2025 r.)

Socio-cultural aspect of the method’s content

The socio-cultural content of the method is represented by information in the consciousness of
communicants, located in the area of their worldview, which V.I. Karasik and O.G. Prokhvacheva
characterizes it as "an interconnected integral formation in equilibrium, in which a person comprehends
reality.” Studying a foreign language is most directly related to the comprehension of the meanings of
another linguaculture. Much of the foreign linguaculture is presented in the studied language in the
semantic content of words and statements, which, as a rule, differ from the verbal content of the native
linguaculture. Understanding these cultural differences “allows one to see interconnected semantic lines
in a foreign culture and, accordingly, to understand better such lines in one's own culture” (Karasik, 2005).

“The fundamental idea of the socio-cultural basis of teaching foreign languages at school is the
relationship between culture and language, as well as the interpretation of this interaction, which in the
theory and practice of teaching foreign languages is called the co-study of language and culture. In this
case, language is considered as a way of realizing the creative beginning of the human spirit, as well as a
reflection of the cultural values of a certain ethnic society” (Trubitsyna, 2021: 97). N.D. Galskova notes
the methodological principle according to which “teaching a foreign language in the context of an
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intercultural paradigm will be successfully provided that it (teaching) is oriented toward the student’s
native lingua culture... the idea of relying on the student's existing experience in the native language and
transferring several skills from the native language to the process of mastering foreign language skills and
abilities is important. Implementing the orientation principle toward the original linguaculture contributes
to the fact that the student, mastering a new language, expands the boundaries of his worldview and
worldview” (Galskova, 2004: 154).

Comparison and juxtaposition of foreign and one's linguaculture, being the part of words’ and
utterances’ semantics, is carried out through the process of recoding knowledge from one language to
another, which is undoubtedly directly related to the process of thinking. Therefore translation, in
educational bilingualism, presents linguistic and socio-cultural contextual essence. At the same time,
translation is distinguished by some autonomy among other substantive aspects of the method used, and
the teacher is not always able (in general, and should not) control the translation. What is meant here is
that the task may not be translated in the lesson, or rather, the translation will not be voiced, which,
however, does not mean the absence of the translation process in the consciousness of an individual
student, which refers us to inner speech as a mechanism of speech-thinking activity, “which is a necessary
translator for mutual understanding” (Zalevskaya, 1999: 47). Thus, the translation aspect of the method
is not always “recognized by a person, functioning at the intersection of speech and intellect” (Zalevskaya,
1999: 56), where “the translation of thought into human language is carried out” (Zhinkin, 1982: 54).

In our opinion, the aspects of the method content discussed here (linguistic, pedagogical,
methodological, socio-cultural) are fundamentally interconnected and form unity and integrity (Table 1).

Table 1 — Aspects of the method's conceptual content as applied to the process of mastering a foreign
language

Kecre 1 — lller TiniH MeHrepy yAepiciHAe KOMAAHBUIATHIH «9/11C» YFBIMbI Ma3MYHBIHBIH aCMEKTiNIepi
Tabmuma 1 — ACHEKTHI COJICpXaHHUS TOHATHS «METOI» B TPUMEHEHUU K IPOIECCy OBJAJICHHUS
WHOCTPAHHBIM SI3BIKOM

Aspects of Realization principles Anticipated Expected results
method difficulties
Linguistic systematicity, hierarchy; naturalness, connection with | Attachment to the Liberation from the
thinking; symbolism, stability, polysemy, mobility; | mother tongue attachment to the
concept-categorization, associativity mother tongue
Pedagogical purposefulness; scientific character; developmental, | Compliance with Real learning

educational nature of training; systematicity, | academic ethics
consistency; consciousness; personally oriented focus
of training; clarity; activity; accessibility, feasibility;
durability; truth

Methodical the communicative focus of training; functionalityand | T#L Learner’s autonomy
situationality; consideration of the peculiarities of the and subjectivity
student's native language; differentiated approach to
teaching a foreign language; the dominant role of
conventional ~ speech and speech  exercises;
comprehensive organization of language material; oral
advancement; consideration of the mutual influence of
the main types of speech activity

Socio-cultural orientation towards the student's native linguistic | Co-study of Expanding the
culture; reliance on the student's existing experience in | language and worldview and
the native language; transfer of several skills from the | culture perception boundaries

native language to the process of mastering foreign
language skills and abilities

Conclusion

Therefore, the internal structure of the “method” concept has open boundaries between content
types, which ensures their ability to regroup and interact dynamically. In practice, this can manifest in the
teacher's ability to influence the pedagogical component when implementing a method through the
methodological, socio-cultural, or reverse order. When the pedagogical situation changes, the mobile
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content of the method used can also change its content.

Thus, having analyzed the linguistic, pedagogical, methodological, and socio-cultural aspects of the
method in a generalized abstract form, we revealed their content and pointed out each aspect's specific
contribution to the communication in the lesson. We have provided the principles for implementing each
methodological aspect and also derived the principle of truth as a necessary condition for the participants
in the pedagogical process to observe academic honesty in achieving real learning, considering the
previously established inequality T # L. Also, from the previously established connection between
language and thinking in linguistics, we formulated the concept of the subject's attachment to the first
language, which results in the need to observe and maintain the connection between the first and the
studied foreign language through educational activities related to the translation and actualization of the
content of the native and studied linguaculture.
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