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Abstract. This study aimed to investigate the effectiveness of Corpus of Contemporary American English (COCA)
corpus-based activities on the performance of Kazakhstani students in English Language Teaching (ELT) and the learners'
attitudes regarding the corpus-based approach. Thirty-three 2" year students at Al-Farabi Kazakh National University
participated in the study (proficiency level in English was Intermediate (B1)). The second-year students were randomized
into two intact groups, one for experimentation and the other for control. The participants were expected to learn three
grammar structures and vocabulary related to technology, podcasts, and art by the end of the study. Participants in the
control group learned grammar and vocabulary structures through coursebook materials, whereas those in the experimental
group learned these concepts through corpus-based exercises. The data were collected through pre-test, post-test, and an 8-
item-questionnaire based on a 5-point Likert scale as quantitative instruments. According to a statistical analysis of the post-
test findings, the corpus-based exercises proved more successful than the coursebook contents. Furthermore, the approach
questionnaire analysis showed that students' views regarding applying corpus-based learning activities in ELT were neutral.
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AFBUIIIBIH TUITH YAPEHY I )KAKCAPTY YILITH
KOPITYCTBIK DAICTI KOJIJIAHY

AnpaTrna. 3epTTeymiH HeTi3ri MakcaThl — Ka3aKCTaHIBIK cTyldeHTTepre Kaszipri amMepuKaHIBIK AaFbUIMIBIH TiTi
koprrycel (COCA) MaTepmanmapblH KOJAAaHY ApKbUIBI aFBUIMIBIH TUTIH OKBITY JKOHE OKYIIBUIAPIBIH KOPIYCTHIK OIiCTi
KOIIIaHy OapbICBIHIAFbI Ke3KapacTapblH 3epTrey. byn 3eprreyre On-dapabu ateiHnarsl Ka3zak YITTHIK YHUBEPCHTETIHIE
OKHUTHIH OTBI3 YII €KiHIII KypC CTYACHTI KaThICTHI (aFBUIIIBIH TiIiH MeHrepy aeHreiti — Bl). Ekinmi kypc crymeHTTepi
Ke3IEHCOK TypAe eKi TomKa OeiHMi: TOXIpHMOeTiK >KoHE OaKpliay TONTaphl. 3epTTey HOTIDKECIHIE CTYIEHTTEp YII
rpaMMaTHKAaJIbIK KYPbUIBIM MEH TEXHOJIOTHS, OHEp MEH MOAKACTAapFa KATBICTHI KaHA BOKAOYISApIBI MEHrepeIi Jer KyTUIi.
ToxipuOeniK TONTAaFel CTYACHTTEP ATAJBINT OTKEH TPaMMATHKAIBIK KYPBUIBIMIAP MEH CO3MIKTI KOPITYCTHIK MaTepHaAap/Ibl
KOJIJaHy apKbUIbl YHpeH[l; an Oakpuiay TOOBI TEK CTAHIApPTTHl OKYJBIKTApIbl FaHa KOJAAHIBL. Jlepekrepni >KHHAY *KoHE
CaHMBIK TaJIay AJBIH ajla TecTiiey, KeHiHTi Tectiney sxoHe JlalikepTTiH Oec Oanblk mKamackl OOHWBIHIIA OarajaHFaH Ceri3
CypaKTaH TYpaThIH cayalHaMa apKbUIbI XKY3ere achlpbUiAbl. TecTieyaeH KeHiHr CTaTUCTHKA CTaHIapTThl OKYIBIKTapIaFsl
KATTHIFYJapMEH CaJBICTBIPFAH/a KOPITYC MaTepHajiapblH MNalIadaHyAblH THIMAUTCIH aHbIKTagsl. COHBIMEH Katap
cayaJHaMa HOTIDKENepiH Tanjay JepeKkTepi CTYIACHTTEPIiH aFbUIIbIH TUTIH OKBITYAAa TUIIIK KOPITycTapAbl KOJNIaHyFa
OeifTapart Ke3KapachlH aHBIKTa/IbI.
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NPUMEHEHUME KOPITYCHBIX METOA0OB
JJIS YAYYITEHAA U3YUEHUA AHTJIMVCKOT' O SI3bIKA

AHHoTanus. J[aHHOe MccieqoBaHHE MPOBEACHO C LENbIO BBISBICHHS Y((PEKTUBHOCTH HCIIONB30BAHUS KOPITYCHBIX
MarepualioB B OOy4eHHHM Ka3aXCTaHCKHX CTYIEHTOB aHIVIMICKOMY s3bIKy Ha ocHOBe Kopmyca COBpeMEeHHOro
amepukaHckoro anriuickoro sizbika (COCA), a Takke M3ydeHHUs] OTHOIIEHHSI OOy4arolUXcsi K MCIIONBb30BAHUIO JaHHOTO
METoJIa NIPU OOYy4YEHUH aHIIIMICKOMY sI3bIKY. B JaHHOM HCClieOBaHMU MPUHSIIM ydacTHE TPUALATh TPH CTYIEHTa 2 Kypca
Kazaxckoro HallMOHAJIBFHOTO YHUBEpcUTEeTa HMEHH AJb-Papabu (ypoBeHb BIAJCHUS aHTIMHCKUM s3bIKOM — B1). CTyneHTs
2 Kypca ObLIM pa3fieneHbl METOAOM CiydailHOW BBIOODKM Ha JBE TPYNIBL JKCIEpUMEHTallbHAas M KOHTpoibHas. [lo
OKOHYAHHHU JKCIEPUMEHTA YYaCTHUKH JOJDKHBI OBUIM YCBOMTH 3 TIpaMMaTH4YeCKHe CTPYKTYpPbl W HOBBIH BOKaOyIsp,
CBSI3aHHBIN C TEXHOJIOTMEH, UCKYCCTBOM M PA3NMYHBIMM IIOAKACTAMH. YYAaCTHHKHM DKCIIEPMMEHTAJIBHON TPYIIBI M3ydalld
IrpaMMaTHKy M CIOBapb C HCIIOIB30BAHMEM YIPAXKHEHMH, OCHOBAHHBIX HAa MaTepHajax KopIyca, B TO BpeMs Kak
KOHTPOJIbHASA TPYIINA NPOAObKalla U3ydaTh I'PAMMATUKY U JIEKCUYECKHII MUHUMYM C UCIIOJIb30BAHHEM TOJIKO MaTEPUAIIOB
U3 CTaHAapTHBIX y4eOHUKOB. COOp M KOJIMYECTBEHHBIH aHAJIN3 AAHHBIX OCYIIECTBIISUICS C IOMOLIBIO NIPEIBApUTEIBHOIO
TECTUPOBAHMSA, IOCT-TECTUPOBAHUSA, M OINPOCHUKA, COCTOALIETO M3 BOCBMH BOIIPOCOB, KOTOPBIM OLIEHUBAJICA IO
nsatubamibHON 1mkane Jlafikepra. CTaTucTHYeCKHE AAHHBIE MMOCT-TECTUPOBAHMSA BBIABUIN 3()(EKTUBHOCTH HCIIONB30BAHUSA
KOPIYCHBIX MAaTEpHaJOB IO CPAaBHEHHUIO C YNPa)KHEHUSIMM U3 CTaHAApTHHIX yuyeOHHKOB. Kpome 3Toro, maHHble aHamm3a
pE3yNbTaTOB ONpPOCA BBHLIBUIM HEWTPaIbHOE OTHOIIEHHE CTYJCHTOB K HCIIONB30BAHHIO S3BIKOBBIX KOPIYCOB B OOYy4CHHH
AHTJIMHCKOTO A3BIKA.

KnroueBble c10Ba: KOpIYCHbIE YIPa)KHEHUs]; MPENOJaBaHUE AHIJIMHCKOTO $3bIKa; BOKaOYyIsIp; IpaMMaTHUECKHe
CTPYKTYpPBI; OIIPOCHUK
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Introduction

Corpus linguistics principles are increasingly used in English language learning and teaching, with
scholars recognizing them as essential tools for enhancing teaching effectiveness and fostering active
discourse in classroom settings (Hunston, 2002). As a result, corpora are integrated into classroom
practices in two primary ways: directly, through engaging activities that are designed around the corpus
itself, and indirectly, through materials and products such as coursebooks and dictionaries that are
informed by corpus data.

The development of corpus-based resources significantly transformed language education,
particularly with the launch of the Collins COBUILD English Language Dictionary in 1987, which set a
new standard for integrating authentic language data into learning materials (Hunston, 2002; O’Keeffe
et al., 2007). This milestone underscored the growing relevance of corpora in teaching, fostering an
increasing interest in their application among educators and researchers. The Teaching and Language
Corpora (TaLC) conference has since emerged as a vital forum for sharing innovative research and
practices related to corpus-based language education. By promoting collaboration among linguists and
educators, the conference has played a key role in advancing data-driven learning (DDL), a
methodology that leverages corpus data to enhance language acquisition (Bernardini, 2004; Boulton,
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Cobb, 2017). Through these efforts, corpus-based approaches have become integral to modern language
teaching, bridging the gap between theory and practice.

Despite an extensive body of research examining the implications of corpus-based exercises and
their effects on learners' performance within English Language Teaching (ELT), a significant gap
persists regarding students' attitudes toward engagement in corpus-based activities. This study aims to
address this deficiency by investigating the impact of corpus-based exercises on the performance of
Intermediate (B1) English as a Foreign Language (EFL) students in ELT contexts. Furthermore, the
research seeks to assess learners' perceptions and attitudes toward this innovative pedagogical approach,
thereby providing valuable insights into their experiences and the potential for future applications
within language education.

Historically, language acquisition has hinged on traditional pedagogical frameworks emphasizing
textbooks and instructor-generated materials, which typically prioritize theoretical constructs over
practical application. However, in the context of our increasingly information-saturated and digitized
environment, corpus-based language teaching (CBLT) has emerged as a progressive alternative. CBLT
leverages extensive corpora-comprehensive datasets of authentic language use encompassing written
texts, spoken dialogues, and diverse communicative forms. These corpora afford learners critical
insights into the pragmatic functioning of language in real-world settings. By prioritizing authentic
language examples over prescriptive grammar and vocabulary lists, CBLT facilitates a deeper
engagement with linguistic nuances, idiomatic expressions, and the contextual subtleties of meaning
that characterize everyday communication. This methodology operates not merely as a replacement for
traditional approaches but serves as a valuable adjunct, enriching existing instructional practices.

Integrating corpora into the curriculum allows educators to enhance their pedagogical techniques
while fostering critical analytical skills in learners. Students learn to interpret language within practical
scenarios, thereby cultivating their linguistic intuition. The use of authentic data enhances the relevance
and efficacy of language instruction, as it enables learners to discern usage patterns, observe contextual
variations, and familiarize themselves with diverse dialects and registers. As technological
advancements lower the barriers to collecting and analyzing large datasets, the potential for CBLT
continues to expand. The implications of this instructional paradigm are profound; it holds the promise
of transforming language education while equipping learners to thrive in a diverse and interconnected
global landscape, where comprehending authentic language in contextualized settings is paramount for
effective communication. In this rapidly evolving educational milieu, CBLT exemplifies the necessity
of adapting teaching methodologies to address the complexities of modern language use and the needs
of contemporary learners.

The research study is focused on addressing the following questions:

1. What is the impact of employing corpus-based activities on the academic achievement of
Kazakhstani students in English Language Teaching (ELT)?

2. What are the perspectives of Kazakhstani students regarding the corpus-based approach in
ELT?

Literature review

Corpora and Language Teaching

Language instructors and students have increasingly embraced corpus-based approaches in
English Language Teaching (ELT), utilizing tools such as corpus-informed dictionaries and grammar
exercises to enhance language learning. A notable catalyst for this development is the biennial TaLC
(Teaching and Language Corpora) conference, which has provided a platform for linguists and
educators to explore the pedagogical potential of collocations and concordances. One significant
contribution to this field is the textbook Concordances in the Classroom by Tribble and Jones (1990),
which emerged from early TaLC discussions and remains a foundational resource.

Corpus Linguistics (CL) serves as a key source of data, methodologies, and insights for language
teaching, underscoring the symbiotic relationship between CL and language instruction. Leech
delineates two principal categories of corpus use in language teaching: direct and indirect applications
(Leech, Candlin, 1997). Direct applications refer to the explicit use of corpora by educators and learners
for instructional purposes (Bernardini, 2002), while indirect applications involve the incorporation of
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corpus-derived materials, such as textbooks and teaching resources, into the classroom (Hunston, 2002).
Figure 1 illustrates how these direct and indirect approaches can be effectively integrated into language
teaching practices, providing educators with a range of strategies to enrich their pedagogical techniques.

researchers
- material

developers

teacher

learner

Figure 1 — Application of corpora in language teaching
Cyper 1 — Tinzai okpITy1a KOPITYCTHI KOJIJIAaHY
Pucynok 1 — IIpumeHnenre KopIyCoB B IPENOIaBAHUH SI3bIKA

Utilizing a corpus-based approach for vocabulary instruction.

The corpus-based approach to vocabulary learning has garnered significant attention in language
education for its ability to enhance learners’ engagement and comprehension of language in context. By
interacting with authentic language data, students benefit from exposure to real-world examples,
promoting deeper understanding, vocabulary acquisition, and retention.

Benefits of Corpus-Based Vocabulary Learning

One of the key advantages of the corpus-based approach is its impact on vocabulary acquisition.
Studies indicate that learners utilizing corpus-based materials show considerable improvements in
vocabulary knowledge compared to those relying on traditional methods (Alenizi, Adawi, 2024; Tosun,
Sofu, 2023). This improvement is attributed to the exposure to authentic contexts, which facilitates a
more nuanced grasp of word meanings and usage. Furthermore, advanced learners particularly benefit
from corpus approaches in recognizing and producing academic vocabulary, leading to the development
of lexical competence (Can, 2023).

Learner attitudes towards the corpus-based approach are generally positive. Many students
appreciate the opportunity to interact with authentic language samples, finding value in observing how
vocabulary functions in real-world settings (Alenizi, Adawi, 2023). This engagement not only fosters a
favorable learning experience but also motivates learners to independently explore language patterns.

Limitations of Corpus-Based Vocabulary Learning

Despite its benefits, the corpus-based approach is not without challenges. Data overload poses a
significant issue, as the vast amount of information in corpora can overwhelm learners, especially those
with limited proficiency (Tosun, Sofu, 2023). Without proper guidance, learners may struggle to extract
relevant data, impeding their learning process.

Another limitation is the necessity for specialized training in using corpus tools effectively.
Alenizi and Adawi (2024) note that a lack of training resources in some EFL (English as a Foreign
Language) contexts limits the practical implementation of corpus-based learning. This challenge is
particularly pronounced in resource-constrained settings where instructors may lack the expertise or
tools to guide learners.

Moreover, while corpus-based approaches often yield improvements in vocabulary acquisition,
some studies report mixed results regarding their statistical significance compared to conventional
methods (Can, 2023). These findings suggest that the effectiveness of corpus-based learning depends on
factors such as the learners’ proficiency levels and the instructional design.

The study by Aied Alenizi and Reem Adawi (2024) investigated the effectiveness of corpus-based
materials in enhancing vocabulary learning among Saudi EFL students. The research involved 24
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female participants, who were divided into experimental and control groups for a five-week period. The
experimental group used corpus-based resources, specifically the COCA corpus, while the control group
followed traditional textbook-based instruction. The results showed that the experimental group
significantly outperformed the control group in vocabulary acquisition, as demonstrated by higher post-
test scores. Furthermore, a questionnaire revealed that most students had positive attitudes toward using
corpus-based materials, despite some initial difficulties. These findings underscore the potential of
corpus-driven approaches to improve vocabulary retention and create a more engaging learning
experience. The study also calls for further research to study the broader applicability of corpus-based
learning in different educational contexts.

In a similar vein, Youssef (2020) investigated the effectiveness of a corpus-based approach in
enhancing vocabulary learning and retention among tertiary-level EFL learners in Saudi Arabia. The
study utilized tailored corpus-based materials and activities designed to promote vocabulary acquisition,
focusing on authentic language use and word patterns. The findings revealed significant vocabulary
learning gains, as evidenced by improvements in pre- and post-test scores. Moreover, the corpus-based
tasks not only supported learners in mastering discipline-specific terminology but also fostered long-
term retention of vocabulary items. Participants also expressed positive feedback, appreciating the
exposure to real-world language examples and the relevance of the materials to their academic and
professional needs.

Both studies underscore the effectiveness of corpus-based approaches in enhancing vocabulary
acquisition. They demonstrate that utilizing concordance lines and specialized corpora provides learners
with meaningful, authentic input, which not only improves vocabulary retention but also deepens their
understanding of language use. Moreover, learners’ positive attitudes, as captured through Likert scale
surveys and interviews, highlight the perceived value of these methods in supporting their academic and
professional goals. These findings reinforce the potential of corpus-based approaches to make
vocabulary learning more engaging and impactful, particularly when tailored to learners’ specific needs
and contexts.

Corpus-based methodology for grammar instruction

The importance of teaching grammar lies in its ability to structure communication, connecting
words and sentences to convey meaning effectively. Corpus-based approaches in grammar instruction
offer opportunities to explore collocations and grammatical patterns in authentic contexts, thereby
enhancing the meaningfulness of language input. According to Sun and Wang (2020), integrating
corpus tools in classrooms fosters a deeper understanding of grammar and vocabulary by presenting
students with real-life examples of language use.

A study by Liu and Jiang (2009) evaluated the use of corpus-based approaches in teaching
lexicogrammar, involving 244 EFL participants across Chinese and U.S. universities. They employed
concordance lines and collocations as teaching materials. The post-study questionnaire revealed that
59.6% of participants found corpora helpful for understanding word meanings and structural usage
patterns, while 69.7% noted improved ability to distinguish synonyms. However, challenges included
the overwhelming volume of corpus data and irrelevant examples for specific fields of study. To address
these issues, Liu and Jiang emphasized the importance of curating relevant concordance lines and
incorporating group work to enhance engagement in large classes.

In another study, Girgin (2011) explored corpus-based grammar teaching at Erciyes University,
focusing on EFL learners with lower proficiency levels. The experimental groups replaced coursebook
activities with tasks derived from the Corpus of Contemporary American English (COCA). While pre-
and post-tests revealed similar knowledge gains between experimental and control groups, learners’
attitudes toward corpus-based instruction were neutral. Girgin highlighted the necessity of preparing
tailored materials for learners with limited proficiency to maximize the approach’s effectiveness.

Both studies illustrate the potential of corpus-based activities to enhance grammar instruction,
with notable benefits such as improved synonym differentiation and structural comprehension.
However, effective implementation requires addressing challenges like data overload and ensuring the
relevance of materials to learners' needs. These findings suggest that while corpus-based grammar
instruction is promising, its success depends on careful design and integration into the curriculum (Liu,
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Jiang, 2009; Girgin, 2011; Su, Wang, 2020).

Materials and methods

Participants

The participants of this experiment were thirty-three 2" year students of Al-Farabi Kazakh
National University. The age range of the participants was 17 to 20. There were 16 female students and
17 male students in the study. The average level of proficiency in English of the participants was
Intermediate (B1).

The study was conducted during the fall term of the academic year 2023-2024. The researcher
finished the curriculum for two complete courses as part of the study's goal to assess the efficacy of
corpus-based activities. The entire classes were divided randomly into two groups for the study: the
experimental group, comprising seventeen students, and the control group, comprising sixteen students.

Instruments and Materials

The experimental study utilized pre-test, post-test, and attitude questionnaire instruments, which
were derived from previous research. The majority of these instruments were adapted from prior studies
and were adjusted to align with the current research objectives. The study utilized supplementary
materials including corpus-based activities, a coursebook, and COCA, in addition to the instruments.
The Head of the Department of Foreign Philology and Translation Studies at al-Farabi KazNU approved
all the supplementary materials.

Pre-test and Post-test

The pre-and post-tests were conducted to assess the effectiveness of the corpus-based method in
addressing the initial study question. Three target grammar structures and vocabulary structures were
selected from the syllabus to create questions for before and after a test. These grammar structures were
the passive voice, reported speech and the conditional sentences.

Regarding the vocabulary, new words related to Al and modern technology in education, podcasts
and TED talks, and art were selected. The questions on the pre-tests and post-tests were of the "filling
the gap" type.

The pre-tests and post-tests comprised 10 questions and were assessed online using Google
Forms. Each question was worth 1 point, except for the third conditional question, which allowed for
partial scores (i.e., 0.5 and 1) for partially correct answers.

An Attitude Questionnaire

The students in the experimental group were instructed to fill out an attitude questionnaire to
address the second research question. Since respondents' attitudes are frequently gauged using the
Likert scale, the questionnaire was formatted in this manner. In addition, participants can select the
Likert scale option that most closely matches their perspective. The questionnaire’s items were modified
from Girgin's (2011) study. However, the 6-point scale was modified to 5-point scale and 11 questions
were compressed into 8 questions. Table 1 below outlines the focus of the questionnaire items and the
5-point scale, where 1 point describes a strongly negative attitude, 3 points describe neutrality, and 5
points describe strongly positive attitudes. According to the items, Item 1 and Item 2 are rating the
corpus-based activities directly, through difficulty level and usefulness. Following that, Item 3 and Item
4 are comparing corpus-based activities to a coursebook, in the frame of difficulty and boredom. Other
items (i.e., Item 5, Item 6, Item 7, Item 8) are more personal, where students rate their achievements,
compare preferences, add their own attitudes and recommendations towards corpus-based activities.
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Likert Scale Responses for Corpus-Based Activities

Response
mmm Strongly Disagree
Disagree
Neutral
Agree
mmm Strongly Agree

Students' recommendations

Students' attitudes

Preferences (corpus vs coursebook)

Improving English skills

Boredom rate (corpus vs coursebook)

Difficulty rate (corpus vs coursebook)

Usefulness

Difficulty level

o 20 40 60 80 1
Number of Responses

Figure 2 — The focus of questionnaire items
Cyper 2 — CayanHama 31€MEHTTEPIHIH (POKYCBHI
Pucynok 2 — OcHOBHOE BHUMaHUE B ONPOCHUKAX

o

o

Materials

To teach target grammar and vocabulary structures, instructors typically use coursebooks. After
that, the control group's students were instructed to use the coursebook, while the experimental group
was instructed not to use it.

In the experimental group, traditional assignments were substituted with corpus-based activities,
allowing students to engage directly with the COCA. The concordance lines for grammar structures
were adapted from Girgin's (2011) study and the researcher created the vocabulary structures.
Concordance lines selected for this study were used for presentation and practice. It is evident from the
data depicted in the figure 3, that concordance lines provide students with meaningful input, that
students guess, analyze, and synthesize the meanings of the new structures. In the corpus-based
approach, the role of the teacher is a facilitator; the teacher usually facilitates discussion for a broad
understanding of target structures. Furthermore, the teacher guides students to the appropriate
discussions. For instance, the figure below demonstrates lines followed by leading questions for deeper
understanding.

anese language and then to acquire [al EEEged [knowledge] of
and destructive force tend to acquire [a] [ unRcenvent
ind spend so much money to acquire [a] . Serial
anch . However , were you to acquire E] knowledge] [hat is not
) a pudgy-faced banker , and acquire [al fed as much blurn
| they had the opportunity to acquire [a] . Another
ithout really going abroad to acquire [a] [ as anati
BIRD-JOHNSON , : You finally acquire [a el fatalism . you
. # Attitudes : Help students acquire [9 [l walues and feel
etting compensated . # " To acquire [a that to comr
~ original Greek pieces , now acquire [al [cff Greek art tha
:'s in the process of trying to acquire [ E small automotiv
eisure activities , adolescents acquire Sociocultural [kr

arfare arises out of a need to acquire [@griculturall [fescources| []

m handbook , if @vailable , to acquire el the mus
to the hunt for other sites to acquire and] [Bthed [donors] to he
aking adult finds it difficult to acquire @anotherd [Enguage [E4 an
RNER : &and does it help them acquire any] [EBarticulad [expertise]

of course ) ; however , most acquire [hab!care| skills| Iguicklz] a
ever , often not only need to acquire [both] [Eedlarativel [and] bre
‘s administrator may need to acquire [certain] [competencies] hre
ewlett-Packard Co. agreed to acquire [l E multibillion:

Figure 3 — Concordance lines for teaching vocabulary
Cypet 3 — Ce311ik KOp/ibl OKbITYFa apHAJIFaH COMKECTIK ChI3BIKTaphI
Pucynox 3 — JIuHUM COOTBETCTBUS /U1l OOYUEHUS JIEKCUKE
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Procedure

After obtaining the required signatures on the consent letters and fulfilling the required
authorization processes with the English Department at KazNU, three target grammar structures and
target vocabulary structures were selected according to the syllabus, to prepare the materials and
instructions for the learners.

In the first stage of the research, the researcher sent the pre-test questions online using Google
Forms. Overall, filling the gaps of the pre-test took roughly 10 minutes. Google Forms were used for a
study to teach grammar structures and vocabulary to students. The experimental group was given a
demo lesson explaining the corpus approach and COCA. Concordance lines were prepared beforehand
due to lack of laptops. The experimental group was not allowed to look at books or share corpus-based
activities, while the control group used a coursebook and prepared materials. A post-test was conducted
using Google Forms for both groups, with the same difficulty levels. The experimental group's attitude
questionnaire was used to share their attitudes and recommendations towards the approach, as only
experimental participants could evaluate it.

Data Analysis

Quantitative analysis of the post-test results was used to address the study's first research question.
To assess the progress of the experimental and control groups, the researcher relied on statistical
analysis using a Microsoft Excel spreadsheet to evaluate the scores. To assess the overall acquisition of
the target grammar and vocabulary structures and to demonstrate the effectiveness of the corpus-based
activities, the pre-test and post-test scores of both the experimental and control groups were
meticulously compared.

In order to answer the second research question, the researcher used quantitative analysis of an
attitude questionnaire. The mean and standard deviation were measured to find out the attitudes towards
the corpus-based approach.

Results and discussions

Examination of Pre-test and Post-test Outcomes

In Table 1, the pre-test and post-test scores of the experimental and control groups are compared.
The table includes the medians, means, interquartile ranges (IQR), and standard deviation (Std. Dev.) of
the scores. The results demonstrate the effectiveness of utilizing corpus-based activities in English
Language Teaching (ELT) within the experimental group.

Table 1 — Comparing the control group with the experimental group
Kecre 1 — bakpuiay TOOBIH SKCIIEPUMEHTAJIb1l TOOBIMEH CaJIbICTBIPY
Tabmuma 1 — CpaBHEHHE KOHTPOJIBHOMN TPYIIIBI ¢ SKCIIEPUMEHTAIBLHOM TPYIIOi

Group Pre-Test | Post-Test | Pre-Test | Post-Test | Pre-Test | Post-Test | Pre-Test Post-Test
Median | Median Mean Mean IOR IQR Std. Dev. | Std. Dev.

Experimental | 7 8 6.4 8 1 2 1.13 1.83

Group

Control 6.5 7.5 6.5 6.5 2 1 1.34 3.45

Group

In the beginning Table 1's medians seem to indicate that both groups improved by one point in the
post-test results. This indicates that while the control group's scores for the post-tests were equal to 6.5
and 7.5, respectively, the pre-test results showed that a majority of students in the experimental group
scored 7 points, while in the later session, they scored 8 points. Furthermore, the average number
indicates the group average and provides additional context for the data analysis. The experimental
group's mean number rose from 6.4 to 8, while the control group’s mean number stayed at 6.5. Given
that both groups performed comparably in the pre-test, the experimental group's higher mean number
indicates progress.

Moreover, IQR and Std. Dev. scores are also considered as important, due to the spread of the
results. The interquartile range (IQR) of the experimental groups expanded, indicating greater
variability in results across individual students. In contrast, the interquartile range (IQR) of the control
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groups decreased, leading to reduced variability in the post-test results compared to the pre-test results.
Furthermore, Std. Dev. was calculated to see how test scores were close to the mean value. As a result,
the experimental groups’ standard deviation slightly increased from 1.13 to 1.83, in contrast, the control
groups’ standard deviation rocked from 1.34 to 3.45. The control group's posttest results were highly
variable, with students scoring both the minimum and maximum scores.

Examination of the Attitude Survey

Table 2 below illustrates students’ attitudes toward corpus-based activities in ELT, using the
Likert scale format. Seven students of the experimental group responded to that questionnaire. The
overall average of 3.09 indicates a neutral attitude toward the corpus-based approach. The following
paragraphs contain a more detailed interpretation of the questionnaire results.

Table 2 — Frequencies for items 1-8 in the attitude questionnaire
Kecre 2 — Ke3kapac cayanmHamachelHarbl 1-8 TapMakTapbl OOMBIHINA XKUUTIKTEP
Tabnuma 2 — YacToTsl MyHKTOB 1-8 B aHKETE MO OTHOILIEHHUIO

Items 1 2 3 4 5 Mean Std.
Dev.
1.1 think that learning English language | Very Very 3.29 0.49
through corpus-based activities is/ isn’t [difficult easy
difficult. < >
00 5 2 0
2. Learning English language through | Very Very 3.57 1.27
corpus-based activities is/isn’t useful. useless useful
0 2 1 2 2
3. | think that learning English language | Strongly Strongly 3.29 0.95
through corpus-based activities are more | disagree agree
difficult than learning English through a < >
course book. 0 2 1 4 0
4. | think that learning English language | Strongly Strongly 2.86 1.07
through corpus-based activities are more | disagree agree
boring than learning English through a < >
course book 1 1 3 2 0
5. Using corpus-based activities in learning | Strongly Strongly 3.43 1.27
of English language can improve my English | disagree agree
skills. < >
1 0 2 3 1
6. | prefer using corpus-based activities in | Strongly Strongly 2.29 0.76
learning of English language to using a | disagree agree
course book in learning of English language. < >
1 3 3 0 0
7. 1 would really feel positively towards | Strongly Strongly 2.86 0.91
using corpus-based activities in learning of | disagree agree
English language. < >
0 3 2 2 0
8. | recommend that teachers should use | Strongly Strongly 3.14 0.91
corpus-based activities so as to teach | disagree agree
grammar/vocabulary/writing in the < >
classroom settings. 0 2 2 3 0
Total: | 3.09 0.95

Item 1 and Item 2 above find out the learners’ attitudes towards the difficulty level and usefulness
of corpus-based activities respectively. The vast majority of the participants (24) have chosen a neutral
attitude in Item 1, the other participants concurred that activities based on a body of language were easy
to use and there were no negative responses from anyone. Regarding Item 2 overall mean (3.57) shows
that the corpus-based activities were found to be beneficial by the learners. Approximately half of the
respondents (17) believed that those activities were useful, even very useful, whereas six participants
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considered those useless, and three participants’ attitude was neutral.

Subsequently, the analysis in Item 3 and Item 4 evaluates learners' perceptions of the difficulty
and boredom levels associated with corpus-based activities in comparison to coursebook activities.
Generally, the mean (3.29) of Item 3 demonstrated a neutral attitude, however, Std. Dev. (0.95) shows
that the twelve participants stated corpus-based activities as difficult in comparison to the coursebook
materials, whereas six participants claimed those to be easy. Concerning Item 4 the mean (2.86) and
Std.

Dev. (1.07) demonstrates a neutral attitude towards the boredom rate, where roughly half of the
participants (17) responded neutrally, however, twelve participants stated that corpus-based activities as
interesting, and other participants (8) stated those as boring in comparison to the coursebook materials.

Finally, regarding more personal questions, remaining items were addressed to the participants.
Item 5 demonstrates the highest Std. Dev. (1.27), and shows contrasting opinions. On the one hand,
according to the data, one participant expressed strong disagreement regarding the potential of corpus-
based activities to enhance English language skills, and conversely, another participant expressed strong
agreement on that particular issue. According to other participants, corpus-based activities were found
to enhance their English language proficiency. As for Item 6, three participants disagreed to prefer
corpus-based activities to coursebook materials, and even one participant strongly disagreed. That
means learners did not prefer to replace coursebook materials with corpus-based activities. As a result,
three participants of Item 7 showed negative attitudes, two participants displayed neutral attitudes while
the others exhibited positive attitudes, however, the mean (2.86) permits us to view those as neutral
attitudes. In the final Item 8 three participants recommended using those activities to the teachers, two
participants did not and the other two participants neutrally responded to the questionnaire. The mean
(3.14) allows considering the recommendations as neutral.

Overall, there are still half-neutral and opposing views that ought to be taken into consideration,
even though the corpus-based activities demonstrated their effectiveness and half of the participants
agreed that it can improve their English language skills. The rate of boredom with corpus-based
exercises and the substitution of coursebook contents for corpus-based activities were the most
frequently reported instances of profoundly negative views. The responses hold significance for the
materials development segment, as the participants suggested that language educators employ this
methodology.

Discussion

The findings of this study offer valuable insights into the use of corpus-based activities in English
Language Teaching (ELT) in Kazakhstan. The results both align with and diverge from earlier studies,
providing a nuanced understanding of the impact of corpus-based approaches on student learning and
attitudes.

Efficacy of Corpus-Based Activities

The first research question, which explored the efficacy of corpus-based activities, yielded
positive results, confirming previous studies that highlighted the effectiveness of such activities in
improving English language skills (Girgin, 2011; Paker, Ozcan, 2017). The significant improvement in
the post-test scores of the experimental group suggests that corpus-based activities can be a powerful
tool in enhancing language proficiency, particularly in vocabulary acquisition and grammatical
understanding. These results are consistent with the research of (Hou, 2014), who found that corpus-
based approaches facilitate more autonomous learning and greater exposure to authentic language use,
both of which are essential for language learners. The positive results from this study suggest that
incorporating corpora into the curriculum can help students build more accurate and nuanced language
skills, particularly in contexts where traditional coursebook materials may fall short in providing
authentic, real-world language examples.

However, it is important to acknowledge that while the experimental group showed improvement,
the control group also exhibited progress, which could be attributed to other factors, such as the general
pedagogical methods used or the students’ prior knowledge of English. Future research could explore
additional variables that might contribute to language improvement, such as the role of teacher
guidance, peer interaction, or the use of technology in enhancing corpus-based activities.
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Attitudes Toward Corpus-Based Activities

The second research question, which assessed students' attitudes toward corpus-based activities,
revealed a more complex picture. While previous studies with undergraduate and preparatory students
(Girgin, 2011; Paker, Ozcan, 2017) reported predominantly positive reactions, the results of this study
show that Kazakhstani students displayed a more neutral attitude toward corpus-based activities. The
Likert scale data indicated that, while some students were receptive to these activities, a significant
portion of the students expressed skepticism, especially when contrasting corpus-based activities with
traditional coursebook materials.

This finding suggests that students may still be more accustomed to the structured and familiar
approach of coursebooks, which are often easier to navigate and less demanding in terms of independent
analysis. The negative attitudes expressed in Table 2 further highlight that some students may feel
overwhelmed by the more self-directed nature of corpus-based activities, which require a higher level of
cognitive engagement and critical thinking. This could be indicative of a broader challenge in
implementing corpus-based activities in environments where students are more accustomed to teacher-
directed, content-heavy lessons.

Interestingly, despite the neutral or negative reactions to the activities, students still recommended
their inclusion in future lessons. This paradoxical finding suggests that, while students may not fully
embrace corpus-based activities, they can see their potential value and recognize the benefits of
exposure to authentic language data. This indicates that the challenge lies not in the potential of corpus-
based activities themselves but in how they are integrated into the curriculum and how students’
attitudes toward these activities are shaped.

Implications for Teaching Practice

The mixed results regarding student attitudes suggest several practical implications for ELT
practice in Kazakhstan. First, teachers may need to provide more scaffolding when introducing corpus-
based activities, helping students understand their purpose and how to effectively use corpora to
improve their language skills. A gradual transition from traditional coursebook materials to corpus-
based tasks, with clear guidance and support, may help reduce students' resistance and increase their
confidence in using corpus tools.

Furthermore, integrating corpus-based activities in a way that complements coursebook materials
rather than replacing them entirely may be a more effective approach. This hybrid method could address
students' preferences for familiar learning tools while still providing the benefits of authentic language
input. In this context, teachers could use corpora to supplement coursebook exercises, providing
students with real-world examples that reinforce language points presented in the textbooks.

Limitations and Directions for Future Research

This study has several limitations that warrant further investigation. While students from
Kazakhstan demonstrated proficiency in using corpus-based activities to enhance their linguistic
abilities, several challenges were identified. First, larger sample sizes and additional groups are needed
for more robust data analysis. Second, limited access to electronic devices in some university settings
may hinder the integration of corpus-based methods. Third, these activities are better suited for self-
directed learners, emphasizing the need for user-friendly materials developed by stakeholders. Fourth,
extended teaching time is required to cover grammar and vocabulary structures thoroughly for more
valid results. Additionally, qualitative data, such as interviews or open-ended surveys with students and
teachers, could offer deeper insights into perceptions and experiences with corpus-based activities.

Furthermore, the study primarily examined the short-term effects of corpus-based activities.
Future research should investigate their long-term impact on language development, exploring how
students' attitudes and proficiency levels evolve with sustained exposure to such approaches. This
would provide valuable insights into the efficacy and adaptability of corpus-based methods in ELT.

Pedagogical Implication

The research emphasizes the efficacy of incorporating corpus-based activities in educational
instruction, citing their value as a natural language source and increased meaningful input for learners.
It recommends including such activities in coursebooks or preparing them as supplementary material.
Independent learners can contribute to the field by completing projects related to corpus linguistics and
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generating new findings.

The utilization of a corpus-based approach in English language teaching represents a significant
shift in pedagogical practices. By systematically analyzing authentic language use drawn from large
corpora, educators can more effectively understand the linguistic phenomena that occur in real-world
communication. This approach facilitates a deeper engagement with language, allowing learners to
encounter diverse lexical choices, grammatical structures, and contextual usage patterns.

Yoon and Jo explore how direct and indirect access to corpora influences students' error
correction and learning strategies in second language writing (Yoon, Jo, 2014). Their case study
highlights the benefits of using corpora as a tool for improving writing accuracy and the development of
self-requlated learning strategies. Similarly, Zahra and Abbas discuss the pedagogical implications of
corpus-based approaches to English language teaching (ELT) in Pakistan, emphasizing the potential for
corpora to enhance language learning by providing authentic language data (Zahra, Abbas, 2018). Both
studies underline the value of corpus-based methods in promoting more effective language acquisition.

Incorporating corpus linguistics into the language classroom not only enhances learners'
awareness of language nuances but also empowers them to develop more robust analytical skills. Such
an evidence-based methodology fosters a learning environment where learners can interact with
language data, thus becoming more autonomous and discerning users of English. Overall, the corpus-
based approach serves as a foundational tool for promoting linguistic competence and communicative
proficiency in English language learners.

Conclusion

In conclusion, this study supports the effectiveness of corpus-based activities in improving
English language proficiency, particularly in vocabulary and grammar. While students demonstrated a
neutral to negative attitude toward corpus-based activities, they recognized their potential value in
language learning.

These findings underscore the importance of integrating corpus-based activities into ELT
curricula and suggest that more targeted interventions may be needed to improve student engagement
and attitudes. With further research and refinement of teaching methods, corpus-based activities hold
great promise for advancing English language education in Kazakhstan and beyond.
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